HANDOUT 16
An advice sheet for parentsand staff working with school-aged children and young
people with selective mutism

The Sliding-in Technique™

A technique to help individuals talk to familiarwdts; to be used as part of an overall
programme as described in The Selective MutismResdlanual (Johnson and Wintgens,
2016). The following steps can be accomplishedout1’2-2 hours over a single session or
several 10-15 minute sessions held 3-5 times a (me&le suitable for very anxious children
or when time is at a premium). Children below 5rge# age require the informal version of
this technique (Handout 15).

[P] Parent or other talking partner such as thilhsibling or school keyworker
[N] = Name of child [A] = new Adult

If using school or clinic premises, arrange a quiptace and time for [P] and [N]
to play, read or talk together uninterrupted, polli over several sessions, as the

Sliding-in Techniqué™ cannot start until [N] is comfortable talking toH] in

this setting using their normal speaking voice. Makthis easier for [N] by
ensuring activities are easy and enjoyable so [ed not feel tested in any way.
This is a good time to find out which rote sequesd&l] can recite confidently,
e.g. counting, days of the week, months of the ydetters of the alphabet.

1 [P] or [A] explains to [N] that they know how haitds for [N] to talk to new people —
whenever they try, a nasty feeling or panic reacsitmps the words coming out. You are
going to show them a way to get rid of that feelieg that talking feels much easier.
Explain that first [N] will get comfortable talking [P] and then [A] will very gradually
get closer and join in. You'll break it down intoch tiny steps that [N]'s usual panic
feelings won’t have a chance to build up. [N] izibd to feel a bit worried or anxious at
first because it's new, but not enough to stop tkedking. You will tell [N] exactly what
they need to do as you go along and they must maeeyou only change one thing at a
time — that’s the secret to making it work! Strésst it’s up to [N] how far you go in each
session — you will only continue for as long as/tfezl comfortable, or until it is time to
stop (always tell [N] how long the session willtfas

2 Introduce an appropriate recording system suchsgisker chart for younger children,
where you will write the instructions for each targs you go. Each target can be
described as a target, goal, assignment or stgendeng on [N]'s age and interests. After
each target is achieved, [N] will check it off wiltick, sticker or star; or if older, a note

of their anxiety level on a scale from 0 (no anyieb 5 (panic stations). Older teens with
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good understanding of the rationale are usuallg &bivork through without checking off
each step but it will be useful to check their atxievel intermittently, asking them to
hold up 0-5 fingers. Over 3 fingers and you neethke a break, slow down or repeat
earlier targets to bring their anxiety down. Wadtawvn (ordraw for children with
comprehension difficulties) 2-4 targets that [N§ breadyachieved; e.g. listening and
learning about SM, a rapport-building activity wji], and two talking activities they
recently did with [P] like playing a game, readimgud or counting to a hundred in tens.
Use these to show [N] how the recording system werk nice bonus for young children
as they get stickers straightaway!
After every target achieved, [A] returns to conguédte [N], check off the target
and set a new target. Keep things very calm and'tarsh selecting a sticker,
etc. This is an !mportant time for [N]'s anxiety \el gnd heart-rate to drop
before attempting the next target. When [N] doestpaularly well and uses a
louder voice for example, feel free to give TWQckérs!

3 Now the target-setting begins. Each target wilekplained and written down one at a
time, in a confident manner: ‘This is what we datheather than ‘Shall we try this?’ or
‘Do you think you can manage this now?’ [N] is tolcht to make it as easy as possible,
the first target is to repeat the talking actiatigith [P] that they have just checked off;
[A] will leave the room, close the door and movensadistance away while they do them
(in open-plan homes you may get away with goingndotlne corner and waiting out of
sight). The targets are different of course, beeauwsv [N] knows that [A] is outside.
Write down the first target (an activity that invek talking, is very easy to do, and takes
less than 3 minutes). Agree a signal so that [NPbrcan let [A] know they've completed
the target (e.qg. ring a bell, knock on the tablemen the door). [A] takes up their
position, but may return to the door a little eddysee if they can hear [N]'s voice.

4 Afterwards, [P] may report that [N] was not ablgatk or spoke in a whisper. In both
cases [A] takes responsibility and says that thegevetanding too close for [N] to talk or
‘use their big voice’; e.g. ‘I'm not surprised yfound that hard, you must have been very
worried that | could hear you’. Add an extra clatsgN]s target (‘....with [A] waiting...
at the end of the corridor/in the staffroom/upstairthe garden’ etc.) to stress that it will
be impossible for [A] to hear [N]. Repeat stepsd 4 until [N] achieves, and checks off,
both targets.
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If ever [N] does not achieve a target, this is basa the steps were not small
enough, and not because [N] failed. [N] does not gesticker, etc. on these
occasions but this is not mentioned; attention isetted to a different target.
Keep the focus on achievement, rather than disapmient.

It is essential that [N] uses voice throughout theogramme, albeit at reduced
volume. If whispering is allowed to persist, [N] Mot learn that their anxiety
can be overcomeThere is no need to spell it out, but it will som@come clear to
[N] that the targets are to talk rather than whispgA]'s ongoing feedback will
be very important, e.g. ‘Oh no, I've scared youghioice away, haven't I?V
If [N] does not achieve a target, make the targeseer or:
For short sessions, terminate the session earlcus on achieved targets and
@ congratulate [N] on doing so well. Do not fill theemainder of the time by
repeating targets or doing an unchallenging actiyias this loses momentum
and removes the need for [N] to stretch themselves.

For long sessions, take a break: [A] leaves [N]redax with [P] for a while.
Then repeat the last two successful targets andgpess in smaller steps.

If [A] is a considerable distance away, repeatabtvity with [A] a bit closer until [A] is
at least in the same building!

Now change the activity to counting if this has albeady been done. [P] and [N] will
count to ten, then twenty, taking it in turns; fals ‘one’, [N] says ‘two’ and so on. Aim
for a good pace and steady rhythm (slightly fagtan one digit per second).

If [N] whispers, make it easier by changing thegetrto [P] and [N] counting to ten
together; then counting together to nine with [[dlygg ‘ten’ on their own; before trying
the original target again.

It is essential for [N] to start each target wittoice. In this way, even young
children can notice the exact moment that their trat tightens to a whisper,
and become increasingly adept at recovering thegoral relaxed sensation. A
target can be regarded as achieved as long as [lits and finishes with voice.

The next target is to repeat the counting actiagyA] approaches, hopefully to just
outside the door, but this will depend on [A]'sréiteg point. [A] returns to the same
location while [P] and [N] count alternately to tenget [N]'s voice ‘flowing’. Then, as
[P] and [N] continue to twenty, [A] walks towardsetdoor ([A] agrees to count to ten
before starting their approach). Continue to chamtyeer [A]’s starting position or the
activity (e.g. take it in turns to say the dayshaf week or letters of the alphabet) until
[N] can talk with [A] standing right outside theaim.

Repeat the counting activity to ten, but this tidgwill not quite shut the door on their
way out of the room — the door should be pulledtd,not closed. At the end of the

activity [A] does not wait for the agreed signatlanters the room to congratulate [N]
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and check off the target. It is now established tina signal is not needed as [A] can hear
and knows when [P] and [N] have finished.

If [N] whispers throughout, [P] and [N] repeat stéf) counting alternately to ten with the door
fully closed to recover [N]'s voice. Then repeathnjiA] opening the door a fraction just before
the end of the counting. If [N]'s voice drops tavhisper for their last few numbers, it is time to
terminate the session or take a break. It may teetgll [N] that you have already heard their
voice through the door, and to remind them that g@not planning to come into the room at the
moment. If they can manage to keep their voiceggwith the door not properly shut, they will
have faced their biggest challenge and their agxidtl start to fade. Once achieved, the next

target is to open the door fractionally halfwaydhgh the counting and finally, to repeat step 8.

At the start of every new target-setting sessicasee[N] back to the point they
reached before by repeating the last 2-3 targetsieced at the previous session.
By keeping targets short it should always be polestb progress forward at each
session, despite back-tracking initially.

If targets are repeated within the same sessionndowrite them out again. [N]
adds a second sticker or tick to the same targaef@resent consolidation rather
than progress. When repeating previous targetshet start of a new session
however, write them out again as they represenigmsicant new starting point.

9 Repeat step 8 but [P] and [N] will count to twefdy as high as [N] can manage easily),
taking it in turns. Even though the door is pulled[N] is told they are doing very well to
count with the door open. If [N]'s voice is extreljnquiet but more than a whisper,
repeat with another rote sequence like the dayiseoiveek, months of the year or letters
of the alphabet, depending on [N]'s age.

10 The next target is for [P] and [N] to count to@&0before, with the door pulled to but not
fully closed; this time [A] will s-I-o-w-I-y openhte door halfway through the counting,
‘just a little bit, not enough for me to come iAim to open the door a good 15 cm for
the last few numbers.

If [N] whispers, open the door by smaller degresrsjon’t open it until later in the counting

sequence. Eventually [N] will be able to talk witie door open 15cm, but it may be necessary for

[N] to rest and resume another day.

Be flexible and take steps faster or slower accagito [N]'s anxiety level. For
example, if [N]'s voice is quiet but strong at st&f, combine 11-13 and have [A]
join in the countingas they open the door and waifito the room.
11 It is now time for [A] to join in the turn-takingrcle from their position outside the room
[P] and [N] count alternately to 10 but then [Aysaeleven’, [P] ‘twelve’, [N] ‘thirteen’
and so on up to 20. If young children are only @it counting up to 10 or 12, [A] joins

in after [N] says ‘six’.
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12 Repeat with a different rote sequence dependinilps age (see step 8.). This time [A]
joins in from the beginning after [P] and [N] haeden their turns.

13 A turn-taking count to 20 is repeated with [A] e@mhg the room halfway through, s-1-o-
w-I-y opening the door, stepping into the roomsailg the door and walking over to sit
with [N] and [P] as they finish counting to 20[N]'s voice is fairly strong and [N] is
good at counting, [A] does not end there but camby saying ‘twenty-one’, looking to
[P] to continue the sequence. Stop counting atn@0gave [N]two ticks, stickers or stars;
not only was the current target achieved, but tilemext (counting in a circle with [A]
sitting at the table).

If [N] looks surprised and does not continue theeaded sequence, nothing has been lost. [A]
simply apologises straight away with a comment sictOh no! You were doing so well, | went
onto the next target by mistake — sorry, that'sfamt'.

If [N] whispers, mouths the words or says nothisdA] approaches, build up to this target
slowly by stopping as soon as [A] has opened tloe;dmd repeating with [A] coming further
into the room each time. Or [A] canter the room backwards and take an outward-fachnagjr

at the table, delaying eye-contact until step 14.

14 Repeat the previous target, explaining that [A] walk over and sit down to finish the
counting. The real difference this time is that [&\hot going to leave the room at the
start of the counting, but there’s no need to dasention to that when writing the target.
[A] stands at the doorway while [P] and [N] stafftthe counting; approaches the table at
about number 8; sits down at about number 15 antineges counting to 20 while sitting
at the table. If [N] does not sound anxious andesakye-contact with [A], skip the next

step.

Step 14 is omitted when working through in a singlession or if [N] and [P] are
sitting very near to the door.

15 [A] no longer needs to move away from the tableui@ to 10 in the usual order followed
by the days of the week, then go back round thatecinreverseorder, counting to 10
and saying the days of the week. This gets [N] tisegpeaking after [A] rather than [P].
Or substitute any of the sequences listed in step 8
[N]'s voice may be quiet but should not sound siedl

16 At this point,[N] is ready for structured turn-taking games didiies requiring a single
word response. See Appendix A, The Selective Mulgsource Manual for ideas, and
progress to sentences after 2-3 activities, engthiat [N] has no difficulty with the

content or skills required. It's important for [Npt to worry aboutvhatthey are saying;
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the focus is on staying relaxed so that [N]'s vaiae flow. Keep all activities as short as
possible, to save time and maintain momentum. Rewde order of turns so that [N]
both responds to and addresses [A].

[N] may still be looking at [P] while addressing][An which case introduce an activity

which involves [N] looking at [A] to get a clue signal.

If [P]'s time is limited, or sessions are difficutb arrange, [P] can slide out after
one turn-taking game at Step 15.

17 The final step is for [N] to repeat an easy atyiwith [A] alone, on the understanding
that [P] will be returning later on. [P] waits ftire activity to get started and then leaves
the room. If more than one talking partner has beeolved (both parents, for example),
[N] chooses who will leave the room first, and @srout this step first without [P1] and
then without [P1] or [P2]. This is a great achieeem) [A] has now become one of [N]'s
talking partners, and can conduct the next sesgithout [P] present.

Sliding out [P] is vital for [N]'s independence drtonfidence in talking to others. If smaller steps
are needed, [P] can initially move to a differemirpof the room or just watch before leaving the
room. Likewise, [P] may accompany [N] to the needsson but leave the session for longer

periods. Next, [N] should start the session with®]t knowing that [P] is going to join them for

the final activity..

It is sensible to consolidate use of single woraglaentences by playing a couple

@ of games for each type of language activity — prettnaming, picture description,
questions and directions, etc. But do not delay gealisation to other people and
other settings unnecessarily.

Once speech has been established with [A] in theg/wA] becomes a talking

partner [P] and can use the same technique to edibtalking with other adults
and peers and gradually increase group-size. Sassitan generally move at a

faster pace now, without such detailed breakdowioismall steps. Support the

development of spontaneous speech by only gradualtywing from structured to
unplanned activities (see The Selective Mutism Regse Manual for ideas).
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Progress Chart 4: Talking to a new person using the Sliding-in Technique™

Date

Stage of one to one interaction* with new persod iadividual target milestones :
achieved

N/A | Talk when alone with parent/other talking partite.g. keyworker) in a quiet
room with no interruptions. New person does notdrteebe involved.

N/A | Take it in turns to count to 20 with talkingrp@er [P] and say other rote
sequences such as the days of the week/monthe gé#h/alphabet.

N/A | Take it in turns to count with [P], knowing thaew person [N] is a short
distance away. [P] starts off the counting.

N/A | Take it in turns to count with [P]; N] is outk the closed door.

N/A | Take it in turns to count with [P]; [N] is outke and door not shut properly.

N/A | Take it in turns to count with [P]; [N] is outke and opens the door about
15cm towards end of counting.

N/A | Take it in turns to count with [P]; [N] is outte and door open 15cm.

4 Take it in turns to count with [P] and [N]; [Nfeys outside and door is open
15cm.

4 Take it in turns to count with [P] and [N]; [Nh&rs room while counting and
i) stands by door, ii) approaches table, iii) asitsable.

4 Take it in turns to count with [P] and [N], stag with N inside the room:
i) standing by door, ii) sitting at table.

4 Participate in turn-taking sequences for counttfays of the week and
possibly months of the year/alphabet with [P] adfidt the table, in both
directions: i) takes turn after [P]; i) takes tuafter [N].

4 Participate in structured single word turn-takgagnes/activities with [P] and
[N], in both directions.

4 Participate in structured sentence-level turmgakames/activities with [P]
and [N], in both directions: i) gives clues, iikajuestions, iii) gives
instructions.

6/7 | Participate in structured single word/sentdeeel games/activities with [N]
while [P] waits: i) across the room, ii) outside ttoom.

7 Participate in structured sentence-level gamegitaes with [N].
i) [P] joins in at the end of the session, ii) [Rlesn’t attend session.
8 Use connected speech with [N] to: i) give ingiirgs, ii) ask questions, iii)

continue a conversation.

*Model of Confident Talking: Stages of One to Oné&etaction (2015) Johnson and Wintgens

N.B. The pupil’s voice may be quiet but must netvthispered or strained.
Each target is broken down into smaller steps asssary to reduce anxiety and
ensure success.
Whole targets, or steps within targets, may be gypd for fewer steps.
Several targets may be completed in the same sessio
Generalisation to other people may start at Stage 7
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Progress Chart 5: Generalising speech from oneto oneinteractionsto the classroom

Part 1

gummary of individual targets (Sections A., B. @dmay be carried out in tander
Q

n)

Date
achieved

A. Sliding in new peers and staff to group activit
(all targetstake place with no-one else present)

Talk to keyworker in structured sentence-levehditéis on a one-to-one basis

(in a private room outside the classroom or instiasm, no-one else present).

Talk to keyworker plus a peer of pupil’s choice,riwng from single word to
sentence-level activities.

Adding one peer at a time, talk to keyworker andap peers of pupil’s
choice in a structured sentence-level group agtivit

Repeat group activities without keyworker support.

Talk to keyworker plus teacher, working from singlerd to sentence-level
activities.

Complete a sentence-level activity with teacheywaker is not present

Complete a sentence-level activity with keyworkeacher and up to 5 peer
Start with a low risk activity, e.g. reading aloud

1

Repeat group activities with different peers (keykeo and pupil take it in
turns to choose next peemd/orwork in different locations (see section B)
until at least half the class have heard the pupil talking.

Include classroom related topics/activities in graession.

B. Structured activities in settings

where pupil may be overheard

Repeat individual or group activities in other sgfs where the pupil is

unlikelyto be overheard, including the pupil’s classroeng.(empty class at
lunchtime, playground during lessons, vacated akkenall)

Repeat individual or group activities in settingsere the pupil may be

overheard by &w people (e.g. original room with the door opengioial

room with peer(s) or adult(s) working separatelgr@dther table, dining roor
before lunch, corridor during lessons, table o@tsidn classroom, corner o

playground)

Repeat individual or group activities in settingsere pupil may be

overheard bynanypeople (e.g. dining room at lunchtime, corridotween

lessons, in museum during school trip, centre ayground)

S @ | The pupil has been reassured that they won't Heedito answer a question
S ‘_g or read aloud in front of the classless they volunteer
"E 2| Practise roll call in small group sessions
('5 —
() . . .
@' ‘» | Half the class have heard the pupil talking outsideclassroonor
o E the whole class has heard a recording of the mupdiceandor pupil and
O * | teacher are confident that peers will not commdmmthe pupil starts to talk
N.B. If the pupil reverts to a whisper or straingxce at any point, repeat the activity or

make target easier to regain voice.
For pupils making a ‘fresh start’, omit SectionaAd B.
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Progress Chart 5: Generalising speech from oneto oneinteractionsto the classroom

Part 2

Date

Summary of individual targets (Sections A, B anddinplete) achieved

Consider the pupil’s positioning for the first thrigems, as they will not want the rest of
the class to see their lips moving initially. *eed to peers that the pupil has spoken to
comfortably in previous small group sessions.

With the rest of the class occupied, talk to keykeorat own table/work

station during class time: a) on a one to one basis
b) withher peers* seated at same table

With the rest of the class occupied, talk to peelising class time:

a) in drpd activity
b) in agp activity

With the rest of the class occupied, talk or reatéaicher at the pupil’s

table/work station or at the teacher’s desk: aj @me to one basis
b) with other peers* seated ngarb

As the pupil gains confidence talking to individeiahd small groups in the classroom,
move onto the final section where they talk in frohthe whole class (flexible order)

Keyworker practices class activities in advancéwhie pupil or allows pupil
to check their answer with them first to give pupe confidence to put their
hand up to answer a question or take their tura fore-arranged question

Take turn in a low-risk whole class activity inviolg a familiar rote sequence
or reading aloud (e.g. go round class countingvst fives or tens; take par
in a play-reading; read aloud from a powerpoinspreation assignment)

—

D. Transfer taclassr oom setting

Participate verbally in roll call (can be made eadipupils call out their
number in the register, rather than ‘Good mornitg.)

Participate verbally in Circle Time when given wiagipreparation time for
topic/activity

Volunteer an answer without checking with keyworker

Participate verbally in Circle Time without warnin§topic or answer
unplanned question

Note any other contribution to class discussiatmegiprompted or voluntary

Have lunch and chat with peers the pupil can @ik tgroup sessions.

Participate in class assembly by singing or spegikirunison.

Read aloud in a class assembly which includes enwaractivity such as
singing or speaking in unison.

Work on a class assignmemitside the classroomuith peers the pupil can
talk to (e.g. collect leaves and name as manyréifiietrees as possible).

Show a new or younger pupil around the school.

E. Talking in public places

Talk to peers at afterschool club or other orgahessivity (e.g. on coach
during school trip, in swimming pool changing room)
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